
Preface

Writing this book was in one important respect a return to my youth.
My first truly independent scholarly enterprise—my dissertation—was
an application of sociological theory to changes in industry and working-
class family life in nineteenth-century Britain with special emphasis on
the cotton-textile industry.1 Now I revisit Victorian Britain, this time
with an eye to the development of a schooling system for the working
classes. The era is the same, but the subject matters of this and the ear-
lier work overlap only slightly, in chapter 8 below, where I explore the
relations between education and the family economy. In addition, this
book generates some new and different theoretical emphases and inter-
pretations, which others are probably better able than I to fathom.

The book has been long in preparation, interrupted by many mid- to
late-career involvements in other research, writing, and editing, and by
several adventures in trying to defend, preserve, advance, and promote
the institutions of social science in particular and higher education in
general. The research began in earnest in 1977—79, when I was director
of the Education Abroad Program for the United Kingdom / Ireland of
the University of California. Those years provided an opportunity to re-
turn to the archival riches of the British Library in London, where I was
based. In the 1980s I inched forward on a number of fronts, particularly
the exploration of the comparative cases of Wales, Scotland, Ireland,
and New York, and wrote a few articles on the nineteenth-century Brit-
ish family and education.1 The final stages of research and writing were
completed on a sabbatical leave in 1989 — 90, supplemented by a visiting
fellowship at the Russell Sage Foundation in New York.

In many ways working on this volume was a solo operation, but I
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received many kinds of help from others along the way. An early grant
from the Russell Sage Foundation launched the project in the late
1970s. In the early 1980s I profited from a grant from the National In-
stitute of Education. These grants enabled me to bring several research
assistants in on the project, each of whom helped push my investiga-
tions into new and more specific lines of research. These were Deborah
Woods and Jo Fisher in England; Betty Lou Bradshaw, Sue Greenwald,
James Lussier, Alanna Mitchell-Hutchinson, Kathy Mooney, Helen
Schwartz, Ken Tucker, and Mary Waters at Berkeley; and Jennifer
Parker at the Russell Sage Foundation, whose work in compiling the
tables and charts and guiding the manuscript to final form was invalu-
able. In 1981-82 most of the research assistants—Bradshaw, Green-
wald, Lussier, Mitchell-Hutchinson, Mooney, Schwarz, and Waters—
and 1 held a weekly seminar on British and American educational
development in the nineteenth century. Many of the insights of that sem-
inar will have to wait for another book to be written; but the meetings
were of extraordinary value for my own thinking.

The year at the Russell Sage Foundation was a kind of glorious cap-
stone experience to the whole enterprise. It proved the essential condi-
tion for my completing several threads of research and writing the entire
manuscript. Eric Wanner, the Foundation's president, was an ideal role
model, providing a splendid blend of the work ethic and a relaxed style
of leadership; my co-fellows and the foundation staff gave me the fullest
intellectual, logistical, practical, moral, and emotional support. The
Foundation's enlightened policy of providing housing at modest rent for
its non—New York fellows solved most of my family's practical prob-
lems of living, which can be overwhelming in that magnificent city.

My longtime assistant, Christine Egan, was a mainstay during the en-
tire project. In both the hunting-and-gathering and the digesting-and-
formulating phases of the research, I dictated most of my research notes
and thoughts on tape. Chris transcribed the mountains of material fully
and accurately, and with no complaints about the many moments of
boredom that that process must have entailed. She also processed all the
grant applications, reports, and manuscripts associated with the proj-
ect. During my year in New York, she remained in Berkeley and we
established a high-tech communication system of faxes, bitnets, tapes,
telephones, and even letters. Through these she continued to assist on
the project and to manage, with characteristic efficiency and humor, my
ongoing communications with students and colleagues in Berkeley and
around the country.


